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As a conclusion, they highlighted three key points that show that 
cultural projects facilitate social inclusion and fight exclusion: 
Art gives the opportunity to overrun the limits imposed by 
society thus allowing inclusion; Language-based communication 
is easily outdistanced by art-based communication as a universal 
language to express oneself and to understand others; Art is the 
most powerful mean to make someone feel safe and confident to 
step into a new society to be a part of it. 

For Portuguese partners, art enriches people’s minds. For them 
art is seen as a facilitating means of inclusion in a social and 
school context, because art is a universal language. It enriches 
all those who express themselves through it, regardless of age, 
gender, social class or ethnicity. They consider art a privileged 
means to enrich people’s minds and make them live in harmony.

In Italy, the specialists told us that social inclusion has different 
faces and this problem is perceived differently in different 
contexts and cultures. Situations of distress are indeed varied and 
articulated: physical, ethnical, religious, cultural, educational, 
learning abilities, gender, policies, social-economical. 
Photography, art, the world of image, music and in a wider 
sense culture helps to simplify the project of social inclusion, of 
people who are in a situation of discomfort, whatever the form 
of discomfort highlighted above. In the Italian experience, the 
inclusion concept is strongly connected to disability. A first 
form of extended cultural project was the one carried out by the 
institutions, which allowed to build, over time, an excellent law 
regulation for people with disabilities. The great Italian cultural 
project was mainly for schools: welcoming all children and young 
people in any condition of “discomfort”, even serious, within the 
schools (including universities). In Italy, “special schools” do 
not exist anymore, they were closed permanently in 1976. Every 
disability is accepted in schools for everyone. 

1. TO WHAT EXTENT CAN 
CULTURAL PROJECTs 

FACILITATE SOCIAL 
INCLUSION?

In response to the first question ‘To what extent can cultural 
projects facilitate social inclusion?’ all partner countries are 
unanimous that inclusion by art is one of the best ways to include 
young people with their peers, so that they feel the same rights 
and duties as their peers and / or friends.

In France the specialists consider Cultural projects, as they are 
implemented in French schools, can be defined in two ways: the 
pupils as an audience, gathered in a theater, in a museum or in 
a cultural center that will welcome all of them, at once, to offer 
a moment of culture that will make no difference between the 
pupils as they are forming “the audience” and not individuals 
anymore; the pupils as artists-to-be, in front of a white page, 
on a stage, with a camera or a paintbrush, waiting to learn how 
to “produce” art. They are equally considered as individuals 
who will be in a situation of creating a product that will put 
forward their sensibility. They believe that art is the cornerstone 
of society. It is well known that art breaks all borders: between 
countries, between the people and in most cases the ones lying 
within ourselves. For the newly-arrived students, art will be the 
fastest way to enter other cultures and understand their codes: 
no word-language or background required as the will to accept 
new experiences is all that is needed. Art is now: pictures, music, 
dance; everything is immediate and makes sense. 
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some of the children continued not  to want to leave their comfort 
level and continuously attempted to stay within the groups where 
they already knew someone; When the children were involved 
in photography together, their communication throughout each 
stage of their group work became more vibrant, emotional, free, 
positive, and friendly. 

They consider that the second important aspect of social 
integration is the involvement of an individual to life in a new 
environment and the positive emotions associated with it. The 
project “Pixels on Tour” allowed them the ability to see how 
quickly, interestingly, and unobtrusively the children began to 
see the beauty of Ivano-Frankivsk. 

They also argued that “Pixels on Tour” enables children to 
interact better with the adults around them, learn to trust them, 
to feel confident and protected, and to interact with childlike 
spontaneity. They have also seen easier, more qualitative inclusion 
of children in interaction with adults. 

In the end, they told us that, while working on the project, the 
children developed the skills to understand photography. They 
gained the ability to see their own emotions through the lens of 
the camera and to transmit them with pictures as well as seeing 
and adjusting these emotions in the frame. Knowledge and skills 
acquired by all of the participants enabled them to expand their 
vision on a number of social issues in different parts of Europe.

  Eventually, the partners from Poland began by describing the 
importance of photography as early as the twenty-first century 
as it provides a comprehensive view of the human experience. It 
is a great tool to show wonderful sites such as views of the sea, 
forests, flowers or famous monuments from around the world. 
Photos can stay in people’s minds for many years and can show 
everyone’s ideas. The multilingual project means inclusion, 

They give us the vision of what the cultural project instrument can 
be: The project, in the school, helps inclusion because it stimulates 
the student in a condition of discomfort to socialize and to relate 
with classmates, and to take an active role in learning, through 
activities in small and large groups. In the artistic / cultural project 
photography is not only a communication tool but it is the process 
through which an experience is elaborated, which triggers social 
dynamics as well as attention, concentration and imagination; 
In this vision, product and process have two distinct meanings, 
and the process takes on an even more important meaning than 
the finished work: the goal is not to make beautiful photos, but 
to share an experience that helps everyone to grow and mature 
in his individuality and, even more, open to comparison and 
knowledge of others; The product is not something that is ended 
in itself, but it became the subject to remember and internalize 
the experience of looking at it.

In Ukraine, the specialists consider that the one of the most 
effective ways of social inclusion is the development of 
communication skills. Communicating with different project 
participants helps increasing this indicator. An important thing 
is that the project “Pixels on Tour” unites children with one goal 
- to make the best photo. This common goal not only brings the 
participants together, but encourages the children to find contacts 
in micro-groups and begin interacting with one another. 

Then, they maintained the same statement after the experience. 
They concluded this by their observations. During the first 
meeting, the children were visibly tensed, uncertain, and often 
very quiet. They communicated in smaller groups between 2-3 
people who had known each other already. After redistributing the 
children into new micro-groups, the children reacted in different 
ways. Some would become quite friendly without hindrance and 
others seemed as if they desired the new introductions. However, 
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2. HOW CAN CHOOSING 
ART FACILITATE SOCIAL 
INCLUSION ?

To start answering the second question of the project, how 
can choosing art facilitate social inclusion, let us present the 
definition The World Bank gives: “Social inclusion is the process 
of improving the terms on which individuals and groups take 
part in society - improving the ability, opportunity and dignity of 
those disadvantaged on the basis of their identity.” (https://www.
worldbank.org/en/topic/social-inclusion)

Choosing art to facilitate social inclusion because art is a language: 

• The most important point that all partners agree on is that 
art is a language and a strong contributor to intercultural 
dialogue and as such, an instrument to achieve social 
inclusion.

• Art facilitates communication between individuals or 
groups by sharing ideas and points of views at school and 
in society at large.

• Art acts as a language to explain one own’s world in both 
simple and very detailed ways: at the same time art can 
assume a very complex form with multi-layer meanings. 

• For a large number of people and school children particularly, 
it is easier to express oneself through art because sensitivity 
is used and everyone can express and share what she/he 
feels like the way she/he wants.

because you can find interesting places and objects to show to 
your friends in other countries. They remember that the digital 
and social inclusion support accessibility and fortunately the 
globalization allows to share your projects whit others. They also 
talked about the work of photographers and all the information 
contained in a photograph and how this can serve as a facilitating 
means of strengthening international relations.
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norms and gives the opportunity to each and everyone to 
express his feelings or emotions just the way he feels the 
most confident with, using the artistic field he chooses.

• The process of creating reaches to the inner world of the 
“artist” thus creating a better internal control of the children

• Art is a door out of our complicated lives. It makes us feel 
and experience something different and opens us to other 
perspectives to the world. We become less self-centered 
and become more willing to move towards new directions. 
Experiencing art in the making (or in the feeling) is a joy 
everyone can share, from the youngest kids to the oldest 
people 

• Some newly-arrived pupils or families come with knowledge 
as far as art is concerned (they are not all starting from the 
scratch) which is an interesting point to consider while, 
on the other hand, most of them are beginners with the 
language of the new country they live in. 

Choosing art to facilitate social inclusion because art overcomes 
barriers:

• Art overcomes barriers, differences and fragility because 
everything is acceptable in art, there is no law that would 
forbid a technique, a color or a sound. By definition, art is 
inclusive

• Art activates divergent thinking and therefore allows 
possible solutions to a problem that has not only one 
answer

• Art is stimulating because it offers different levels of 
understanding and thus includes a wide range of people

• For children, art is considered a leisure activity. Therefore 
communication skills and sharing with others are often 
linked with art. Art is a language in itself and also helps 
building communication abilities (language) for our 
newly-arrived students. Even if the prior learnings and first 
language are different, thanks to art the communication 
happens nonetheless and it allows to grasp the culture of 
the country. Relationships are established with peers and it 
plays à role in the development of friendships that allow an 
easier communication

• As a universal language, Art opens spaces for inclusive 
education

• Art being a generic term that encompasses multiple fields it 
is therefore viewed as a universal language that touches the 
soul through emotions shared by everyone.

Choosing art to facilitate social inclusion because art deals with 
emotions and feelings:

• Art gives access to others’ and our own feelings: “doing” 
and  “receiving” art both bind emotions

• Redirecting the energy of children to artistic creativity 
has a therapeutic effect by harmonizing the development 
of their personality. This artistic sublimation is also the 
cornerstone of art therapy. Imagination and creativity adds 
up to participate to the general development of the children. 
Through art, internal conflict or traumatic situations can 
be worked out. 

• Art concentrates on feelings and improving or just using 
artistic abilities helps increasing self-esteem: it allows to 
explore different paths from the current communicative 
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WHAT ART FIELDS COULD 
FACILITATE INCLUSION? 

Art is an incisive mode of expression, accessible to anyone, 
especially in its different forms (music, poetry, theatre, drawing, 
painting, photography, comics, architecture, cinema, performance 
...); in them everyone can find his own way to communicate or 
reformulate inside himself the message of the author who created 
it. Each person has his own complex adaptation mechanism that 
depends on his “Cultural Heritage” made of individual values, 
interests, and needs, so different areas of art can help him. Art 
facilitates intercultural dialogue and cross-generational meetings; 
art helps the mixing of different people, by expressing in ways 
that can be alternative to conventional ones. Art is inclusive by 
definition. 

The classical art fields that we have experienced as being a good 
facilitator of inclusion are: music, painting, comics, poetry, 
photography and cinema. But we have experienced also new 
ways of seeing, of conceiving, of measuring ourseself, of relating 
to others that go beyond the old concept of art and artist. Art 
not only as an aesthetic research or as a fruition of something 
beautiful. Art linked to the handicraft production of artefacts; 
Art as a therapeutic form; Art used in a social sense. These artistic 
practices are carried out through laboratories or active forms of 
fruitions as contemporary virtual and multimedia museums. In 
these art fields individual abilities and possibilities of objects, 
methods and techniques can produce a unique influence 
promoting an inclusive facilitation. We propose in particular: 
art therapy, forum-theater, flash mob, architecture in miniature 
and art tourism. The traditional conception of art, but also the 
use of art for social, therapeutic and handicraft production, is 

• As art is used in schools, it promotes collaborative work 
thus allowing everyone to find his/her own place. It also 
develops intercultural skills, especially when newly-arrived 
pupils or families are involved in group-creating process. 

• Art is a paradox: a social marker as well as a social barrier 
breaker. This is what should drive us to implement art-
based projects: learning comes alive and meaningful. It also 
allows students to show already acquired skills or develop 
them along with creativity and communication. A good 
project has a social utility and requires involvement from 
the participants. It generates new skills and social skills are 
among them as it is not only an individual approach but 
also a group approach.

Choosing art solves the problems of barriers between people 
who think they are different: you can sing with older or younger 
people, you can dance with anyone without asking about their 
job or where they come from. Art is the way and the expected 
effects are not necessarily artistic: it helps related learning.

“The aesthetic value is not the artist’s exclusivity, it can be 
communicated, shared by all and at the same time reinforces the 
singularity of each one without ever being definitive.”

[Kant]
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4. PHOTOGRAPHY: AN 
INTERESTING MEDIUM TO 
FACILITATE INCLUSION

The continuous development and availability of technology has 
allowed the photo to represent much more than one thousand 
words. Using the camera has become a reality of self-realization, 
especially in teenage years and youth. In order to capture a 
moment in time and distribute it with ease, the user needs only 
the click of  a single button. In the modern world, photography is 
an instant source of art as well as a way of transferring emotions 
and feelings. 

Photography is universal, easy to understand and to use for 
everyone and for all social classes, it is transversal, apolitical, 
without linguistic and gender barriers, direct, of immediate 
diffusion, capable of giving voice to everyone everywhere, able to 
satisfy at the same time documentation needs and artistic needs.

UNESCO explains that, among others, language and 
communication can be a barrier to inclusion when many students 
are expected to learn while being taught in a language that is new. 
These students face discrimination. Often, overcoming the many 
barriers to inclusive education requires additional funding and 
using photography is one solution to this problem: photography 
is highly flexible and crosses cultural and linguistic barriers. Its 
power lies in its dual role as both art form and way to record 
facts. Its low cost and ease of dissemination encourages sharing 
and increases the potential to generate dialogue and discussion. 
. This means that photography is particularly well suited as a 
tool to allow newly-arrived pupils to explore and capture their 

very important in schools. Because these practices facilitate the 
construction of individuals, the care for others, the building of 
civic and social skills. Pupils, through these experiences, can 
acquire new skills that can be used also at a professional level.
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5. HOW STUDYING IMAGE 
AND PHOTOGRAPHY CAN 
BE USED IN THE TEACHING 
PROCESS?

“The illiterate of the future will be the person ignorant of the 
use of the camera as well as the pen.” Lazslo Moholy-Nagy, 
photographer and professor at the Bauhaus school (1895-1946)

We have already said that art is a language and photography, as 
the 8th art, is one of the most complete to be used in class:

• understanding an image helps understanding the world 
around it even if the photo is one representation of reality 
and not the only reality

• putting words on a photo means developing a language

• taking pictures and discussing them as a group afterward is 
an activity where language is the first goal

• the image is an excuse to make a step towards others and to 
discuss different points of views

We have to understand the extraordinary potential of photography, 
that can show us not only the world as it appears, but also the way 
in which we look at it and, therefore, our inner world.

To explore this instrument means to assume that photography 
is first of all a language, a visual language, based on essential 
rules, typical of the visual art. It is interesting to make an analogy 
between teaching photography and teaching a language and its 

perspective in their own way while also providing a powerful 
way to share that perspective when conventional communication 
may be more difficult. A child in a new environment can, in a 
single minute, reflect their view of a place and share it with the 
whole world through social networks.

An example of a school project which involves students of 
different cultural backgrounds, nationalities and  languages 
is Pixels on tour. More than 500 students from 15 schools in 
France, Ukraine, Italy, Poland and Portugal work together on 
the issue of surprise/astonishment. They take pictures of their 
closest surroundings showing what surprises/astonishes them. 
For the newcomers it’s a way of getting familiar with their new 
reality, the places around their new Home. On the other hand the 
students, who were born and grew up in the cities of Grenoble, 
Almada, Pszczyna, Ivano-Frankivsk and Pavia, have a chance to 
re-discover their neighbourhood and understand it better.

Observing the reality in order to take pictures teaches attention. 
And to build a reflexive attitude towards oneself and the world is 
all about inclusion. 

Taking pictures, discussing and sharing them on social media is 
an important element of the culture of participation. In addition, 
group conversations about photographs and joint reflection on 
their meaning confront students with a variety of interpretations, 
building their openness to a multitude of perceptions.
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It is therefore important to encourage students in the learning 
process to visually develop the content they are getting acquainted 
with by drawing, sketching, creating images, memory maps, taking 
photographs, using manual skills and – as we live in the world of 
computer technology – also applying their IT competence and 
skills with multimedia to create posters, collages, digital thought 
maps, animations, videos, etc.

Today’s society is bombarded with images of all sorts, so there is a 
need to recreate an image culture. The study of photography must 
pass, first of all, through the knowledge of its history, from its 
invention, in 1839, and the revolution that it generated.  Students 
should be encouraged to look at photographic projects produced 
both by historical and contemporary photographers. You can 
do it online, reading books, visiting exhibitions and museums, 
watching movies and documentaries.

The study should be supported by a laboratory work, that allows 
students to deal with practical activities; an example can be a 
pinhole workshop, a guide to understand the principles of light 
and of the camera obscura. It is also necessary to use current 
technologies in an intelligent way, without demonizing them, 
and in this direction we may propose workshops in which 
smartphones (now owned by everyone) become the tools used 
to narrate the space around and everyday life, through a careful 
observation.

The challenge is to transform students into curious and attentive 
explorers, not of distant and exotic landscapes, but of those places 
which are constantly in front of their eyes and which are often 
considered uninteresting.

The teaching process should be guided by an old Chinese proverb: 
One image is worth more than a thousand words.

In conclusion, the study of images and photography in school 

writing. The latter is based on grammar and syntax that allow 
the individual words to harmonize together in order to form 
sentences, paragraphs, chapters, texts. Similarly, the language 
of photography has its own grammar and syntax made of light, 
shapes, textures, juxtaposition, composition – all elements that 
influence the strength of a single image and that allow a series of 
shots to become a visual storytelling.

Photography and image are an integral part of learning. Today, 
the study of images and photographs are used in educational 
activities globally. Learning from selections of visualization 
techniques allows the student to view the lesson differently, 
making it more meaningful and interesting. Experts have stated 
that a majority of people understand information visually rather 
than graphically or audibly. Visualization allows information to 
be analyzed and comprehended more easily. 

By studying images and photographs, one can develop important 
life skills, such as:  critical thinking, safe online behavior, and 
analyzing information.

On average, as much as 85 percent of information reaches people 
thanks to sight. It is important that the reception of image and 
verbal information is synchronized during the teaching process. 
In teaching the youngest children, images dominate over text. 
Images are one of the sources of knowledge, they serve as an 
introduction to the given subject, complement the text, are an 
important aid in the process of memorizing.

The use of visualization makes it easier for the students to 
remember. The combination of images and words activates both 
hemispheres – the right one, which is responsible for imagination, 
spatial perception of reality, color and synthesis, and the left one, 
which deals with understanding words, applying the rules of 
logic and conducting analysis.
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6. HOW CAN TAKING 
PICTURES INTEGRATED IN 
THE TEACHING PROCESS 
INFLUENCE GROUP 
COHESION, STUDENTS’ 
PERSONAL DEVELOPMENT 
AND LEARNING?

In response to the sixth question «How can taking pictures 
integrated in the teaching process influence group cohesion, 
students’ personal development and learning?» all partner 
countries consider that learning through photography contributes 
to personal development, group cohesion and new learnings. 
This is a great way to integrate new students and even get the 
skills you need for a future profession, as some partners claim. 
Following are the most detailed opinions from each country.

In France the specialists consider that project-based teaching and 
learning is rewarding for both the students and the teachers and 
that it influences such things as group cohesion, students’ personal 
development and learning. They will try to show specifically how 
taking pictures -photography- is particularly a good option when 
thinking of a project that would need a specific emphasis on 
these three skills: group cohesion - a group, or a class, works well 
together when pupils are given the opportunity to collaborate 
and when everyone’s voice counts. Every young person can 
take pictures now, no need of a professional equipment since 

can be split into two main categories: 

 1) As a tool for social inclusion and interaction through 
group projects.

 2) As a subject offered in school for the purpose of 
acquisition of knowledge, as a tool of procurement of 
various skills, or assisting with the development of a child’s 
personality in accordance to their age and program of the 
institution. 
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and opinions, and build the debate in a healthy, constructive and 
respectful way.

In Italy, the specialists divided their answer into five chapters: in 
chap.1 they told us that the photography allows to communicate 
differently and allows us to tell ourselves, how to constructs a 
narrative. The communication through the images is immediate 
and it produces conscious messages, emotions and sensations. 
In chap.2 it provides knowledge, growth and reflection. 
Photography allows to know our self through an introspective 
journey.  They told us that we enter into relationship with others. 
We get to know the reality that surrounds us and it develops a 
critical attitude. In chap. 3 it promotes sensitivity, creativity and 
imagination. It changes the way we see things. They consider we 
see with other eyes light, shapes, colours, textures and people 
and it promotes a divergent thinking. In chap. 4 they explain 
how it develops a group identity. It allows to collaborate for the 
success of the group. Each has a specific role for the success of 
the photographic project. Eventually in chap. 5 They show how 
differences is strength point. For photographic project we share 
information. We evaluate different points of view. To the Italian 
team it promotes a divergent thinking to achieve the best, fastest 
and most concrete result to enhance teamwork.

In Ukraine, the specialists consider taking photos is considered 
an “interest group” that has a special subject of communication, 
discussion, and interest. The Ukrainian partners started by 
reflecting on the group’s cohesion and tell us that working on 
photography is an interesting and positively charged emotional 
process, making it easier for children to get in touch. When 
working on photography, children learn to adhere to the rules. 
Compliance with the rules affects the effectiveness of the group 
as a whole. There is a well-known effect when in the “strong” 
class even the weakest students increase their performance. Since 

mobile phones are also cameras. A project on the use of photos 
is a good choice to federate a group of young people in order 
to have them participate together in taking photos. Projects that 
involve photography and young people will unmistakably meet 
the goal of creating a good group cohesion; students’ personal 
development - one particularity of pictures is the multiplicity - 
not to say infinity - of points of views. 

For the French partners it appears very clearly that giving the 
opportunity to meet, share, analyse and experiment such a large 
variety of points of views will necessarily improve their students’ 
personal development. Being confronted with a different point 
of view, a new one, from another culture or heritage will develop 
students’ ability to see the world with an open eye, an open mind. 
Open-mindedness being an element of utter importance in 
personal development, it will be the objective sought throughout 
the photographic project; and learning - as far as learnings are 
concerned, the “simple” act of taking a picture is the source of 
learning and making new discoveries: history of photography and 
techniques will link the artistic culture with the scientific culture. 
Understanding and learning from an image is the “click” to many 
other learnings: arts, art history, history, geography, sciences and 
technologies, language, computer, etc… Photography at school 
can be the trigger to many projects, involving all the pupils to 
interact with the newly-arrived pupils, therefore helps with 
inclusion.

For Portuguese partners the use of photography in the teaching 
process can be of great value for students’ learning and their 
personal development. Group cohesion can be promoted through 
teamwork, by the use of collaborative practices: from research 
and development of the topic, photo shoot in the field, to do work 
presentation. Moreover, the presentation of each group work 
should always allow everyone to be involved, express their views 



13

PIXELS ON TOUR - ENGLISH
Project Id 2018-1-FR01-KA201-047840

important and basic skills that a person needs to develop in order 
to succeed in their professional and private life. Competence is a 
combination of knowledge, skills and attitudes. Key competences 
are the ones that support personal development, social inclusion, 
active citizenship and employability. The process of acquiring 
and developing key competences within oneself lasts a lifetime 
and never ends. They continue their reflection telling us that 
students are at the age when they often lack self-confidence. Few 
of them can show their emotions honestly. They are afraid they 
will be judged or mocked. Taking pictures integrated into the 
learning process can give them the courage they need to express 
themselves more openly. When a young person feels insecure, the 
camera can lend them confidence. For shy people, taking pictures 
is a great way to find themselves in a large group or in a new 
situation. They have a camera, they have a job to do and nothing 
can stop them - they say. Through photos they can communicate 
a lot and find a common language with others. Everyday learning 
involves lots of sitting around, constant work at a desk. In such 
circumstances, young people can rarely develop their creativity. 
Thus, taking pictures is a great way to stimulate self-expression. 
Today, what constitutes the students’ world are the vast virtual 
expanses of the Internet. However, posting your own photographs 
can sometimes give rise to fear: “How many likes will my pics 
get? What if someone criticizes them? Or hates them?” On the 
other hand, taking photographs can be easily turned into a social 
activity, a group project. “Someone is interested in my photo. For 
someone else, it appears important. Maybe we could continue as 
friends in real life...”.       

As a conclusion, Polish partners leave some advice: we can use 
photography as a mirror and leave us the examples of tasks worth 
doing with students in class: 

Task 1: Take a photo of 3 things that are important to you. Why 
have you chosen these objects?

business criticism, free expression of opinion are an integral part 
of working on photography. The confidence and high demand 
of the group members for each other and for themselves in 
particular is growing. Satisfaction with a group of photography 
connoisseurs increases the desire to be in this group. To conclude, 
they say  the quality and performance of a group’s activities 
depend not only on its organization, but also on the level of 
group development, the state of interpersonal relationships, 
psychological compatibility and leadership style. Therefore, 
under the guidance of a professional teacher or photographer, 
children not only learn the basics of photography, but also 
integrate faster into the learning process. They keep saying that 
in terms of personal development of students and learning, when 
they integrate into the educational process of taking photos, in 
their opinion, the impact will be definitely positive. So, they tell 
to us that teaching photography will help in: the development of 
children’s intellectual abilities; the development of aesthetic taste 
of children; the expression of children; the involvement in group 
activities; the awareness of values; and obtaining personal gain. 

Finally, the Ukrainian partners tell us that the previous options 
form a moral and psychological mood in the group, which 
manifests itself in the relationships between children and affects 
the personal development of each member of the group. It is 
well known that mutual help and positive emotions are often 
the basis for achieving high results, both group and individual. 
Since this kind of interaction in the school is directed by the 
request of the society, they consider it appropriate to integrate 
into the educational process of photography, under the guidance 
of professionals.

And eventually, the partners from Poland start by reflecting on 
teaching through photography. They told us that the learning 
process consists primarily in gaining key competences, the most 
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7. ADVANTAGES 
AND OBSTACLES OF 
PHOTOGRAPHIC PROJECTS

School work and learning in formal teaching contexts may be 
regarded by many pupils (newly-arrived or not) as irrelevant to 
their lives. Many pupils start to become reluctant to learn and 
adopt disruptive behaviours in the classroom. Photographic 
projects make the learning process more motivating, by reaching 
out the different learning styles and by engaging the students 
in the learning process in a way that is both appealing and 
unthreatening.

These types of projects take an action-oriented approach 
to learning. Pupils are encouraged to show greater social 
responsibility in school by assuming their roles in the collaborative 
groups and by achieving the tasks assigned to them and adopting 
cooperative rules. The photographic project promotes the 
creation of a wide range of original and creative products which 
are made available publicly in exhibitions in all five participating 
countries.

The experts all agreed on the fact that such projects enhance 
cognitive motivation and development, stimulate independent 
and creative thinking and world curiosity. Sharing ideas, debating, 
and aesthetic sensibility are key-skills that will be worked on 
during such projects. The pupils meet on a common ground in 
order to widen their look on their environment and the people in 
it. Photographic projects generate valuable contributions of image 
education that educate them towards both the capacity of creating 
conscious images and the ability of decoding them correctly.

Task 2: Take a photo that will make you feel better or one that will 
make you sad. Explain what has motivated your choice.

Task 3: Take a photo of places or situations that you think will 
astonish or shock other students. Talk to others about their 
impressions. 
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Even if most of the participating countries didn’t express real 
disadvantages and just like in any project-based teaching context, 
teachers should be aware of certain obstacles met by the teachers 
in POT.

One of them is the equipment that must be taken into account 
before the beginning of the project: depending on the scheduled 
outcomes of the project some expensive equipment might be 
needed and it must be anticipated along with some training to use 
it (and some time). The technical aspect is of major importance 
and is an obstacle that needs to be addressed quite early when 
designing the project. Costs and technologies are the two main 
obstacles that the partners listed.

The question of time also needs to be dealt with. As any project-
based teaching, it can be time consuming. Still, the more the 
project is planned in advance, the better the time will be managed 
throughout the project. It is necessary to anticipate the work that 
will have to be done on non regular-working hours and also the 
possibilities of changing the students’ schedule in order to fit 
with the program.

The use of the pictures made during the project is a point on which 
every member of the project (staff and students) must agree upon 
before it all starts. You want to avoid any misuse of any pictures. 
It is important to make up for any lack of basic “photographic 
culture” in order to avoid any violations in image rights.

To conclude, we would like to highlight the fact that photographic 
projects bring much more satisfaction than it has drawbacks. The 
disadvantages that we can meet are not specific to photography 
whereas all the positive points we have pointed out here are 
definitely linked to the core of the photographic art.

Teachers should feel “safe” when choosing a photographic project 
to implement with their pupils because it will give the students the 
opportunity to express themselves differently and retain valuable 
moments while being fully active. Newly-arrived pupils are faced 
with language problems when they arrive and photography 
turns out to be a very efficient communication tool, especially 
when they are beginners in their new country’s language. It does 
develop interactive relationships among all the students who 
take part in such projects by comparing and sharing different 
photographic paths. Furthermore, the photographic tool may 
be used as a tool to investigate our inner self. A photographic 
project, definitely encourages participants to communicate by 
giving them an “excuse” to reach out to people and go beyond 
their comfort zone. 

As Ukraine put it “a picture is worth a thousand words”.

Another element that should be of importance to the teachers 
is that a photographic project implies an interdisciplinary 
approach to learning and all the disciplines taught at  school 
could be concerned. Additionally, working with a professional 
photographer is a perk, both for the students and the teachers 
involved.

One of the outcome of this particular project “Pixels on Tour” and 
easily any photographic project is the possibility of exhibiting the 
pictures. Presenting the result of one’s project is stimulating and 
it allows not only certain ideas to be conveyed but also to receive 
aesthetic pleasure. Showing the photos made during the project 
helps crossing geographic borders easily (also numerically) and

promoting not only the photo as a work of art but at the same 
time to solve social problems that could have been identified 
beforehands.
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• Photographic projects as way for students to find a place 
within a group, build an identity within a city and develop 
personally thanks to artistic abilities.

• Photographic projects as a way to improve and increase 
teachers’ abilities to manage a heterogeneous group and to 
develop and enhance their teaching process

• Photographic project as a way to ease and improve social 
inclusion within heterogeneous class groups

As an introduction to these points it seems necessary to point 
out that, as part of the project evaluation, we conducted a short 
survey amongst students in order to analyse their perception of 
the project and the effect it had on them. We asked them to rate 
the project using a scale from 1 to 10. Out of 120 students who 
answered, 47% of them rated the project the maximum grade, 
22,5% awarded a 9, and 19,2% awarded an 8. It seems obvious 
that the project filled their expectations but also that photography 
allowed to involve students through projects on a larger scale 
than classic lessons.

1 – Student’s development

It was interesting, for us to question, to what extent, POT 
allowed the students to position themselves in a group, but also, 
to what extent it contributed to the process of personal and 
social development. This aspect of POT was the main focus of 
most of the experts. Ukrainian experts produced interesting 
recommendations in order for these goals to be reached. 
They explained how a common goal encourages students to 

8. HOW DID PIXELS ON TOUR 
INTEND TO IMPROVE SOCIAL 

INCLUSION, THE TEACHING 
PROCESS AND STUDENTS’ 

PERSONAL DEVELOPMENT? 

This final note will try to analyse, thanks to different surveys made 
with participants throughout the project, to what extent Pixels on 
Tour has reached the goals set. This work will intend to answer the 
question ‘How did Pixels on Tour intend to improve social inclusion, 
the teaching process and student’s personal development?’ by 
featuring and combining parts of the notes written by the experts 
in each country. Being a school project, Pixels or Tour - or POT as 
we will call it in this work – was to involve teachers and students 
in multi-layered connections and multi-faceted approaches. As 
school plays a leading role in the process of involving an individual 
or a given group in the functioning of society, POT intended 
to develop students’ personality and behaviour as learners on 
points such as the spirit of openness to others, the willingness to 
cooperate, learning to negotiate and communicate with others. 
However, additional aims were oriented towards the acquisition 
of new competences such as learning new languages, discovering 
new cultures or developing an artistic judgement and tackle new 
subjects for them, such as the beauty of the insignificant, using a 
camera properly or, also, using one’s phone on artistic purposes. 
Such an assessment of the project will be framed by the objectives 
set by the European Parliament in 2017 tackled in the briefing ‘Art, 
Culture and Cultural Awareness’. This final note will be developed 
through three essential points:
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project was the possibility to take pictures, thus illustrating this 
need for creation and the place that should be given to artistic 
practices in projects. Creating, is a way to express but also a way 
to build self-confidence, and for many participants, including 
teachers, it allowed to reduce this ‘growing gap between cultural 
and cognitive teaching’. Here with the freedom to create, students 
were able to discuss and define their own sense of beauty. The 
link between cultural awareness and photographers was mainly 
brought up by older students, revealing that being aware of 
creating becomes more obvious with maturity - they seem to 
have acquired the ‘photo language’ (Ukraine). A student, aged 9, 
from France expressed that the biggest difficulty for him in this 
project was ‘to make a picture that satisf[ied] [him]’. By choosing 
pictures for the project, they had to argue, justify, convince and 
persuade, which are social skills highly valued in our modern 
societies. It seems obvious that the work in the project influenced 
the process of becoming and forming the children’s personalities. 
This evolution from the students’ perspective was also perceivable 
from the teaching/teachers point of view. 

2 – Teaching process

While students were our main concern for POT first output 
– creating an exhibition – teachers and their training to 
inclusiveness through projects were the main concern of our 
two other outputs – the pedagogical notes and the MOOC. It 
was, thus, important for us to assess the impact of POT on the 
teaching process. While doubtful, at first, facing the complexity of 
the protocol, most of them turned very enthusiastic after the first 
seminary during which they had the opportunity to practice and 
try the protocol for themselves. It thus highlights the necessity 
for teachers to experiment what they will have their students 
experiencing. The overall enthusiasm was maintained and even 

work together, but also, how this process can be eased thanks 
to benevolence and support from the instructors, and by 
encouraging them to interact. They also pointed out the fact that 
small groups ease this process and facilitate communication. The 
Italian and Polish experts showed how working out of school 
allowed the students to express themselves through photography 
more freely. Somehow, it also allowed them to discover their city 
and surroundings with new eyes/in a new light and thus position 
themselves in a new way within the sphere of their city – by 
sometimes discovering new places as well. 

The Ukrainian experts stressed the importance of taking children 
(and teachers) out of their ‘comfort zone’, to support them to go 
out of their own borders. By forcing them out of their everyday 
routine, the project will create ‘traces’ in their memory. Being 
at the same time actors of the project – as photographers – 
and subject – as learners – they were the core of the reflexion 
established in POT. The briefing mentioned above identified a 
‘growing gap between the cognitive and emotional development 
of students in education worldwide’, emphasising, thus, the need 
to gather cultural and cognitive teaching. This was one of POT’s 
main goal, indeed as expressed by an Italian student ‘it [POT] 
allowed (us) to make a path of analysis of the image which does 
not really exist in our school curriculum’. This challenge – as it 
was called by the Polish expert – was completely anchored in 
the project-based pedagogy approaches developed lately in art 
and cultural education. It was also an occasion for students to 
express themselves – artistically-wise - and create freely – despite 
the fact they had to follow an artistic protocol. A Portuguese 
student, aged 17, answered the question ‘What did you like the 
most in the project?’ by ‘being able to express my creativity by 
taking pictures and imagining their titles’. Another student from 
Portugal also highlighted ‘the possibility to be creative’. Many 
others, in all countries, stated that their favourite part of the 

 ‘Art, Culture and Cultural Awareness in Education’, European Parliament Think Tank, (2017) -(https://www.europarl.europa.eu/RegData/etudes/
BRIE/2017/608807/EPRS_BRI%282017%29608807_EN.pdf).
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work to the protocol, others extended it to broader works and 
projects on photography and photographers. The way they dealt 
with the protocol technically was also interesting. Concerning the 
perimeter of exploration, some defined it precisely, other went 
for a predefined walk, or even divided the perimeter into radii 
allowing students to explore only a limited area, but reserved 
for them. It seems clear that teachers, by their devotion to their 
students and to the project, but also thanks to their experience, 
were able, at least partly, to ‘ensure the transmission of cultural 
and aesthetic values and identity, to promote cultural diversity 
and to develop peaceful, prosperous and sustainable societies’, 
another key aspect of the European parliament briefing. POT was 
a good excuse for teachers to question their teaching process by 
forcing them to adopt a new posture with their students and co-
animating workshops with artists in order to promote student’s 
growth through intercultural dialogue and collaboration. It will 
allow us to move to the last aspect of POT, its inclusive goals. 

3 – Improving social inclusion

POT was, of course, about acquiring new skills and competences, 
but it was also, mainly, about improving social cohesion and 
inclusion within the classrooms. Given the political and social 
changes Europe has undergone recently, it seems compulsory for 
schools to adapt and for teachers to adjust their teaching. As the 
Polish experts expressed it – POT intended to respond to changes 
in society by creating opportunities for young people to improve 
their specific skills and their openness to others, both friends in 
their groups and foreigners, who – while working in a different 
location and age group – implemented the same goal from the 
same perspective. As many students expressed it, the project 
helped them to grow and stressed to what extent artistic projects 
are a social facilitator for bonding. A student from Poland, aged 

enhanced after the actual workshops with the students. The role 
of the teachers was mainly to prepare the students for the project 
and help them – with the artists/photographers – to overcome the 
difficulties which we identified as, the difficulty to take pictures, 
the difficulty to describe their pictures and write the note, the 
difficulty to get along with their peers and to understand one 
another’s points of view, the difficulty to translate their work into 
English, and the difficulty to choose just one picture out of many. 
On these different layers, teachers worked hard to find solutions 
and help their groups overcome problems and obtain the result 
we can see today. (cf. Pixels on Tour: The Exhibition). If we 
refer again to the briefing, the importance of ‘ensuring access to 
cultural goods, services and practices, and preparing audiences 
to appreciate art’ was clearly expressed. POT definitely followed 
that path and helped teachers to adapt their teaching process to 
reach this goal. In this statement, it seems obvious that ‘preparing 
audiences to CREATE art is missing’, as it was also, for us, one 
of the priorities of POT. Such a necessity was highly expressed 
during the Grenoble training which gathered 48 teachers from all 
the participating countries. It was clear that the teachers were all 
involved with the work of the children, and they were able, with 
empathy, to guide them along the path of creation, respect and 
argumentation. During the second seminary in Pavia, through 
which other workshops were offered to teachers in order to allow 
them to develop new projects, most of them shared the will to 
perpetuate photographic projects in their teaching process and 
most stressed how it helped with socialisation in the groups they 
worked with. However, it was also mentioned that countries who 
worked with higher proportions of ‘included’ children saw a 
massive improvement in the social relations between students. It 
was, nevertheless, sometimes difficult to overcome the differences 
of opinion and diverging personal cultures. Besides, the protocol, 
while being pretty stringent, offered some opportunities for the 
teachers to adapt it to their training. While some limited their 
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As a conclusion, the survey revealed that 98% of students would 
recommend to their friends to take part in such projects, clearly 
highlighting the satisfaction it brought for children. All of the 
teachers declared that they would take part in it again if they 
could. It is thus, clear, that to a humble level, POT affected the 
social development of students, allowed the teaching process of 
instructors to evolve and facilitated social inclusion within the 
participating groups.

16, answered: ‘I like spending very nice time with people who 
were there too’. Thus, POT aimed at gathering in a digital world 
that tends to put us apart, and if we base our opinion on what we 
read in this survey, we can assure the project has reached its goal. 
However, it needs to be said that difficulties in communication 
appeared sometimes, but all the groups managed to send their 
work in time. As the Ukrainian expert said: ‘a common goal 
brought the members of micro-groups closer together’.  This, 
once again, is very close to the goals of the briefing expressing the 
need to ‘develop […] the imagination, creativity and cooperation 
needed in a knowledge based society, and the creativity and 
imagination needed in multicultural societies.’ To tackle this 
problem, the French team chose to work with UPE2A students 
(Pedagogical Units for Newcomers) and pair them with regular 
classes – making sure every working group was heterogeneous. In 
Italy they also created heterogeneous groups by including students 
with special needs. The students realised it even helped the most 
introverted of them to ‘emerge’ more. The project, by forcing 
the students out of their social spheres, allowed them to create 
new communities (cf. community life in the briefing) completely 
devoted to creation. Last but not least, the briefing pointed out 
the importance to ‘appreciate the value of art in the learning 
process and its role in developing qualities such as […] tolerance, 
values and social integration’. By redefining the sense of aesthetics 
and beauty – by discovering the beauty of the insignificant – they 
were encouraged to communicate, debate, argue and help one 
another. Most students expressed how much they appreciated to 
act and interact and were all willing to cooperate – not a case of a 
reluctant student was reported. The fact we used images, a means 
they use every day, smoothed the process. We intended to help 
them develop an aesthetic judgement using a tool they already 
knew. Eventually, having their work and project exhibited in 
cultural institutions gave most students a deep feeling of pride 
and belonging – the first step towards social inclusion. 
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